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ABSTRACT 
We have entered a time where classical musicians need to review existing career 
paths and create new ones to ensure employment and stability. Unfortunately, many 
musicians are uninformed in areas such as marketing, finance, and other business skills 
needed to self-promote and balance a life of juggling multiple jobs. The idea of 
entrepreneurship is not a recent discovery, but it is currently an important topic in higher 
education in the music sector. With more and more students obtaining higher education 
degrees in music, schools need to prepare students for the competitive world they wish to 
enter as professional musicians.  
This paper examines entrepreneurial courses in music programs at the graduate 
level in universities and colleges. From analyzing 30 of the top music schools in the 
United States, this paper investigates the presence of entrepreneurial courses in each 
school’s curriculum. Through anonymous surveys, I collected information from current 
and recently graduated students to better understand the entrepreneurial courses offered 
and if students are truly gaining the knowledge they want and need. Finally, I offer 
recommendations for what music schools can do to incorporate entrepreneurial skills and 
teachings into their curriculum and classes and better prepare students for a 21st century 
career. These recommendations include integrating business and marketing topics in 
existing music courses, evaluating existing entrepreneurial courses to ensure course 
curriculum is appropriate, and finally to inform students of what a 21st century career 
might look like.  
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INTRODUCTION 
 
The American workforce is an ever-evolving organism. The way people acquired 
jobs and created careers for themselves in the 1950’s is different than how people obtain 
jobs and careers now, and both eras differ from how people found work in the 1600’s. 
Many factors contribute to the change in the job economy including war, technological 
advancements, and population growth or decline. With these changes, society must 
morph and evolve with the changes that occur in the job market to ensure stable work and 
job security. Sometimes this change is quick and sudden, but other times it is gradual and 
requires creative thinking to keep the industry afloat. Classical music is a necessary part 
of culture and society, but in recent years, its existence has been threatened. Music 
education programs have been cut in schools and funding is at an all-time low. Without 
society growing up with a love for music and an enjoyment of the arts, professional 
musicians suffer because it is hard to entice people to pay for the entertainment they 
provide when audiences don’t appreciate it. The Survey of Public Participation in the 
Arts reported in 2013 that adults who attended performing arts or visited museums as 
children were three to four times more likely to see concerts or visit museums as adults 
(National Endowment for the Arts 2013). On top of the decline in audiences, there has 
been an increase in people attending music universities and graduating with music 
degrees looking for the same traditional jobs their teachers and role models made their 
success with. Unfortunately, there are not enough traditional orchestra and opera house 
jobs to employ all these musicians. This means the 21st century classical musician needs 
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to create new and exciting performance opportunities or other modes of revenue streams 
to make a decent living. Unfortunately, musicians are graduating from master’s programs 
without the skills needed to be successful entrepreneurial performers in the 21st century. 
The purpose of this multiple case study is to understand and explore business and 
entrepreneurial courses in curricula for graduate music degree programs in universities 
and colleges. My hypothesis is that the curricula of music degree programs in universities 
and colleges lack these business and entrepreneurial courses needed to help students build 
a successful career in music.  
I want to know how musicians are trained for a 21st century career. There are 
many different ways classical musicians can make a living as an artist in today’s job 
market.  This can include traditional methods, such as a position in an orchestra or opera 
house, as well as non-traditional settings that can include a portfolio career or self-
employed concerts and recitals.  Exploring this topic will affect multiple types of 
musicians, including students, faculty, and staff. Many students choose schools without 
deeper knowledge of the school’s direction and curriculum. My hope is to provide insight 
to music students to allow them to make more educated choices in their higher education. 
I also hope to provide knowledge of what is actually being offered and to explore what is 
working and not working in curriculum to faculty and staff of music programs.   
     
 
 
 
9 
 
 
BACKGROUND RESEARCH AND LITERATURE REVIEW 
 
My background research and literature review looks at four central questions. 
First, I explore how employment for musicians has changed in the past fifty years. This 
includes research on where musicians worked in the 20th century compared to where they 
work in the 21st century. Second, I look at the history of curricula, including what is 
considered standard core curriculum and when it was developed. Third, I investigate 
higher education in the United States, the role that higher music education plays, and the 
current entrepreneurial curricula. Lastly, I look at what business or entrepreneurial 
courses contribute or take away from music curricula. 
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CHAPTER ONE –EMPLOYMENT OF MUSICANS: 20TH CENTURY VS. 21ST 
CENTURY  
 
Classical music has been a part of society for thousands of years. Before the 17h 
century, classical music was primarily performed in the church setting. However, the way 
audiences engage and appreciate music has changed over time. Now, music is performed 
in a range of styles and venues. This has created various job opportunities for classical 
musicians and changed the way they build their careers.  
The 20th century was a huge turning point in the career path for musicians. The 
baby boomer generation was larger than any previous generation and there was a general 
push in careers to feed the soul rather than just make money. The baby boomer 
generation accounted for 40% of the nation’s population by 1964 (history.com 2010). 
The increase in population from this generation also increased the number of people in 
each job field, including classical music. With more musicians fighting for the same big 
name jobs in symphonies and opera companies such as the New York Philharmonic and 
the Metropolitan Opera, more smaller scale companies began to appear, creating a larger 
bank of jobs.   
Recording and technology changed the music industry immensely. Before 
recording devices were first introduced in the early 1900’s, musicians only had revenue 
streams from live performances. After the invention of the phonograph in 1877 and the 
gramophone in 1889, recorded music was possible and people were able to listen to their 
favorite performers in the comfort of their own home. This created a whole new method 
for musicians to sell their art form and spread appreciation for music worldwide. The 
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creation of audio film in 1927 added to the recording possibilities to have films with 
sound, which was a huge step for more visual music genres such as opera. This continued 
to increase in quality and popularity through the 20th century until digital technology was 
introduced in 1979. Digital recording made the recording process more efficient, easier to 
edit, and easier to mass-produce. With this technology boom of the 1980’s, new forms of 
employment grew from only live performing to media performers including movie and 
television score musicians and recording artists. The digital age also started creating new 
styles of music including electronic and techno, which invented new mediums for 
performers and composers to create new and unique sounds. These styles of music 
completely moved away from the live performer and created music entirely with the use 
of computers and MIDI files. The use of computers and technology also created new 
career paths for musicians such as sound engineers/editors, DJ’s, and music media 
consultants. Coming into the 21st century, the majority of musicians were trying to create 
a stable income with a mixture of gigs composed of teaching studios, church jobs, or 
even careers not in the music industry at all. This was the first push for musicians to 
become entrepreneurs in order to stay financially sustainable. However, many musicians 
don’t actually consider being self-employed as being entrepreneurial. Musicians often are 
“accidental entrepreneurs” because they didn’t originally decide to start a business, but 
instead are trying to piece together a career (Coulson 2012). 
In 2014, there was an estimated 38,900 musician/singer jobs in the United States, 
not including self- employed workers (Bureau of Labor Statistics 2014). Figure 1 
illustrates the employment of musicians and singers by state.  
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Figure 1 Musicians and Singers (Bureau of Labor Statistics 2014)  
 
This number of employed musicians includes performers who perform on stage, for on-
air broadcasting, or for sound or video recording, but does not include self-employed 
musicians. Musicians were making a mean hourly wage of $32.49 in 2014 with 
metropolitan areas paying a higher hourly mean wage than nonmetropolitan areas. 
According to the 2012 Bureau of Labor Statistics, which included self-employed 
musicians, there was an estimated 167,400 music jobs in the United States. The 2012 
description of what musicians do included a larger description of music jobs. These 
included orchestra performers, musicians playing in bands at weddings, parties, or clubs, 
session musicians, and more. There is an employment difference of 128,200 jobs between 
these two statistics, which illustrates that a large majority of musicians have self-
employed, entrepreneurial jobs. Over three times as many musicians claim to be self-
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employed rather than professional musicians. This shows that about only one-fourth of 
musicians actually hold major jobs in traditional symphonies and opera companies that 
provide annual salaries and more security. The other three-fourths of musicians are 
creating portfolio music careers through entrepreneurial tactics by piecing multiple jobs 
together. Some musicians piece together a career consisting of jobs not from the arts 
sector to supplement their income. Being a professional musician can entail inconvenient 
work hours, high levels of stress, physical injuries, and financially unknown and 
underpaid positions (Gilbert 2010). These factors can make musicians piece together a 
career by using jobs outside of the arts sector. Some musicians find jobs that they can 
transfer their skills to like real estate or dentistry. As a reed player, part of playing your 
instrument includes learning how to make your own reeds. It takes precision, patience, 
and immense skill to create playable reeds. In an example from Gilbert’s work, we meet 
Lacelle, a freelance oboe player, took advice from a dentist friend who recommended she 
go into the field of making dentures (Gilbert 2010). Her experience and skill with 
creating reeds allowed her to learn the process of creating dentures and to make a mid-
life career change. Having a more reliable way to support themselves is something many 
musicians seek. 
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CHAPTER TWO – HISTORY OF CURRICULA IN MUSIC SCHOOLS 
   
Music education has existed in the western world for thousands of years. The idea 
of the Seven Liberal Arts was created in Ancient Greece during the time of classic 
antiquity. Mastery of the subjects of the seven liberal arts was believed to be necessary in 
order to reach higher intellect and moral excellence (Burkholder 2014). These are 
separated into two groups: the trivium and the quadrivium. The trivium includes 
grammar, logic, and rhetoric whereas the quadrivium includes arithmetic, astronomy, 
geometry, and music. During the High Middle Ages in the late 11th and 12th centuries, 
education started flourishing in medieval Europe. Universities were created in 
monasteries and churches to bring about an intellectual class of people. The format of 
learning in these first universities followed the Seven Liberal Arts format. As Europe 
progressed technologically and intellectually, so did western music. The idea of a career 
in music became possible with the invention of musical notation and rich landowners and 
monarchs wanting to hire musicians to increase their social standing. Within 700 years, 
music advanced from simple rote learning to highly elaborate multi-form symphonic 
masterpieces written for only professional musicians to perform. This drastic change in 
the composition of music called for a new way of training professional musicians. They 
needed to understand the music of the past, but also needed the proper artistic knowledge 
to build off of the techniques of the old masters to develop new forms of music and 
performance.  
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Germans created the modern model of music curricula in universities that many 
nations, including the United States, use today. This model concentrates on two basic 
topics of music: theory of music and western music history. It was believed that a piece 
of music could only be known through detailed analysis of its structure, which includes 
harmony, melody, form, and many more detailed aspects of the work (Rideout 1990, 
107). The German scholars believed the only way to understand a composer’s work was 
through deeply analyzing each chord’s harmonic function within the overall form of the 
piece. This process allows the maturing musician to understand the compositional process 
used to write a piece of music, and it shows the performer the roadmap on how to 
interpret the piece. A performer can only present the surface of a piece to their audience 
if they do not analyze it. The only way of truly understanding a piece of music is through 
analytical analysis of its theoretical make up.  
The second core topic of music education in the German Model is western music 
history. The German scholars firmly believed that all elements of style and compositional 
techniques could be explained through the generational activity and influence during the 
time of composition (Rideout 1990, 107). This idea of using history to gain 
understanding of a piece is highly useful for a musician. The knowledge of the time 
period a composer lived in, life events of a composer, as well as original performance 
information such as performance style, original instrumentation, and audience response 
can shape the modern interpretation of a 400-year-old piece of music. Music theory and 
music history are important subjects for all prospective musicians to learn and understand 
in order to be professionals. Even though many American universities follow the German 
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Model for music curricula, each university has its own style of teaching these two core 
elements.  
In today’s world, universities and colleges must constantly evaluate and allow 
their curriculum to evolve to accommodate the current job markets. Faculty and staff 
must decide what classes are most important to the university for their students to learn in 
order to prepare students for the competitive job world. Music departments are no 
different and often check their curricula to make sure the classes they offer are helping 
their students gain the appropriate knowledge. There are core classes that are constant in 
every music degree consisting of music theory, music history, and performance classes. 
Then there are hundreds of different elective courses each school can decide to offer their 
students to personalize their education. America adopted the German Model in the 1880’s 
after many American students brought the teaching style of their education from 
Germany back to the United States. Despite each school following the German Model for 
the core classes of theory and history, each school has a different take on what is most 
important within those general subjects. Out of the top 25 music schools in the United 
States, some schools teach music theory and aural skills separately and extensively 
whereas other schools only offer music theory and then a generalized “Musicianship” 
class, which includes short overviews of sight singing, dictation, conducting, 
improvisation, rhythm, and score analysis (San Francisco Conservatory of Music 2014). 
These deviations in core courses create musicians with different strengths and 
knowledge. Administrators must consider what skills will be most beneficial to a young 
artist in creating a career.     
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There is no standard for how often colleges and universities should review 
curricula and evaluate the relevance of courses offered. When looking at core curricula in 
music departments and conservatories across the United States, there is a general 
template that most follow. However, there can be drastic differences between core 
requirements and how those courses are taught. The top music schools in the United 
States all offer similar core courses, but often deviate in the specific subject matter within 
those courses. Juilliard, Curtis Institute of Music, and San Francisco Conservatory are 
three well-known music schools in the nation with a reputation of forming and training 
successful musicians. All three of these schools require courses in private lessons, piano, 
theory, ear training, history, and performing ensembles. Each school requires different 
credit hours or specific courses in these categories and often have different names for 
similar courses. Although all music schools will require theory courses, a school might 
only teach a more modern theory such as Schenkerian analysis, a method of analysis 
invented by Heinrich Schenker, while another school only teaches baroque/classical 
counterpoint. In this case, one school has decided to implement modern theories into their 
course study, while the other school decided to use a more classical approach to music 
theory. A similar problem can arise when developing history curriculum. A school might 
require students to take two out of four history classes each on a specific time period, or a 
school might choose to generally cover all historic periods. When all schools across the 
nation can produce successful performers, who can say which methods are most 
successful? Juilliard had not changed its curriculum in over 25 years, until 2012 when it 
did a complete overhaul and made major changes to the entire curriculum. The idea to 
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review the curriculum was initiated by Juilliard's President, Joseph W. Polesi. “What 
began as a response to concerns about over scheduling and a lack of breathing room for 
students has transformed—almost two years and scores of meetings later—into a major 
overhaul of Juilliard’s curriculum” (Robinson 2012). Julliard made the decision to revise 
its curriculum in order to make a course of study that relates to the 21st century needs of 
a performing artist. Colleges and universities need to assess what type of students they 
are producing and where those students go on to get jobs. Does the curriculum give 
students flexibility in career paths or the correct preparation for a career in a sector that is 
ever changing? Boston Conservatory did an overhaul of their curriculum to better prepare 
their students in 2012. Pat Hoy, Vice President for Academic Affairs, believes Boston 
Conservatory’s curriculum review has given them an opportunity to review the structure 
of their degrees and allow them to better prepare students for the changing world and the 
future (The Boston Conservatory 2012). 
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CHAPTER THREE – HIGHER MUSIC EDUCATION AND CURRENT 
ENTREPRENURIAL CURRICULA   
 
The United States is known for offering a wide range of accessible higher 
education degrees due to scholarships, financial aid, and the idea of attracting a diverse 
student body. However, the idea of higher education in any field of study has been under 
attack in the last few years. This raises the question whether a college education is worth 
the time and accumulation of debt. Schools are also being criticized for the integrity of 
programs and if they provide students with the skills and knowledge they need for future 
careers. However, competition and accreditation standards are creating a high quality of 
art education in America. More and more students are applying to specialized art schools 
and are willing to pay tuition that increases every year (Beckman 2010). Even though art 
schools are thriving, the curriculum is not keeping up with the changing environment. 
The first music degree in the United States was offered in 1872 by Boston 
University. This paved the way for the 1,795 institutions (The College Music Society 
2015) that offer a music degree today (undergraduate and graduate level). Of all 4,634 
higher education institutions, 39% offer a music degree in the United States. The role of 
music schools is to provide aspiring musicians with the appropriate skills of 
musicianship, including technical and artistic skills. Many of these institutions 
determined their music degree curriculum when they first were established, and many of 
them have not made major changes to the courses offered since. Music schools are a part 
of this conversation and the role of higher music education is being questioned as to 
whether curriculum provides necessary skills needed for the 21st century musician. Many 
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schools are preparing students for practicing and performance of their art, but they seem 
to be deficient in preparing them for careers (White 2013). With the idea of portfolio 
careers becoming more common for musicians, the need for these institutions to provide 
these business and entrepreneurial skills becomes more prevalent. 
The word entrepreneur comes from the French word meaning “one who 
undertakes”. It categorizes the notion of creating a product or service and managing the 
enterprise and any risks that arise. People can become entrepreneurs if they develop a 
new service or product that people would value or benefit from. Entrepreneurship in the 
classical music sector has become a prominent topic because jobs are becoming scarce 
and more competitive to attain. This has led musicians to look outside of the traditional 
and established companies and explore creating groups or performance opportunities for 
themselves. Some universities and music conservatories have noticed this change in 
music employment and have pushed to develop classes designed to help students learn 
how to run their own business and how to develop their ideas to form performance 
opportunities for themselves. Juilliard created a Career Development Office in 2000 and 
added elective courses on entrepreneurship and the music industry. By 2007, about 25% 
of students were utilizing the program and were participating in mentoring programs 
through the Career Development office (Miller 2007). Mannes the New School for Music 
has a required class for graduate and undergraduate students called “The Entrepreneurial 
Musician”. This class focuses on the next step in each individual student’s career and 
provides a safe environment to develop these ideas and create a roadmap on how to make 
them feasible. Mannes also has a Center for Student Success where students can obtain 
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assistance from trained career specialists on subjects ranging from how to develop and 
fund a recital to help on designing a resume (Mannes the New School 2015). Another 
music conservatory that has taken steps to offer students entrepreneurial assistance is 
Peabody Conservatory. They have a program called “Music Entrepreneurship and Career 
Center” that offers online and in-person advisement and resources to students and recent 
alumni. They also provide community engagement programs to help students realize 
other potential performances as well as offer grants designated specifically for 
entrepreneurial endeavors (Peabody Conservatory 2015). Although some music programs 
are offering career advisement offices, students and alumni need to be aware of their 
presence and the value they present. Students are often primarily focused on their 
performance skills and need to be informed of resources available to them that can help 
the transition into a performance career after graduation. Many music programs have 
realized the need for entrepreneurial training in graduate level degrees, but it is not a 
universal required course.  
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CHAPTER F OUR – ROLE OF BUSINESS/ENTREPRENURIAL COURSES IN 
MUSIC CURRICULUM 
 
Music degrees are intensive, time consuming programs. Students must not only 
master their instrument, but also must master the practical subjects of music such as 
music theory, ear training, and music history. A music degree consists of these core 
subject courses, private lessons, performance ensembles, and studio classes. On top of 
this, students are expected to practice on their own time. Often to allow for all these 
courses, a performance ensemble that rehearses for three hours will only be worth half a 
credit. With so many required courses that are often only worth half a credit to one credit, 
music students often take double the amount of courses than other degrees while 
spending the same if not more time in class to reach full time status. Teaching performers 
entrepreneurial skills would be an ideal situation. However, with an already full course 
load, there is little room to add these types of courses. By adding more classes that are 
necessary for performers to be more successful in the 21st-century, other aspects of a 
music degree would be lost. Practice time might be lost, an important core course would 
be removed from the curriculum, or pertinent performance ensembles would become 
shorter. A student’s artistry might be put on the back burner in order to compensate for 
these new added skills and courses. It is not a simple fix to just add business or 
entrepreneurial courses to the curriculum. It would take intense review and evaluation to 
the degree program. This might include reviewing what is taught in courses to see if these 
entrepreneurial skills could be taught within courses that are already offered. However, if 
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these skills can be added to the curriculum, students will reap the benefits. They will be 
able to better market themselves and become sustainable musicians in the job market. 
Music schools around the country are assessing their curricula to see where business and 
entrepreneurial courses can fit into their programs. San Francisco Conservatory is 
implementing a $17 million project to revamp its curriculum to reflect the 21st -century. 
This includes requiring students to take certain courses that will provide them with 
business knowledge so they can be self-employed professionals in the arts or other 
sectors (Cahill 2014). Similarity, Mannes School of Music implemented a new 
curriculum during the fall of 2015. Dean Richard Kessler believes his school should 
foster “citizen artists” who will create their own careers without the tradition of needing 
an agent or manager (Sigman 2013).  
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BACKGROUND RESEARCH AND LITERATURE REVIEW CONCLUSION 
 
 
Through my background research and literature review, I have confirmed most 
musicians in the 21st century will need entrepreneurial skills in order to have a successful 
career. With approximately one-fourth of musicians holding traditional orchestra and 
consistent opera jobs, the other three-fourths of musicians must piece together a career of 
short-term performances, teaching studios, and other part-time work to earn a large 
enough salary to live on. The need to train our future musicians to be successful 
entrepreneurs is important to keep the development of the music culture alive and 
thriving. As a student and educator, I have observed both sides of curriculum, and I 
believe that some schools have a disconnect between students, faculty and staff, and the 
community. There often needs to be input from all areas to create a coherent curriculum 
that prepares students to have successful careers. After attending a music conservatory 
for my undergraduate studies, I found there was a gap in my education. Being a modern 
musician, I needed classes to promote myself, such as business and marketing, and my 
alma mater did not offer any courses in that subject for music majors. Now as an alumna, 
I have not heard from my conservatory about any input towards curriculum development. 
The art sector, and specifically the music industry, is constantly changing. Schools who 
are preparing future artists should be aware of these changes and constantly be reviewing, 
revising, and updating curricula when needed. 
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METHODOLOGY 
      
By using Musical America Worldwide, “A Guide to Music Schools” (2014), I 
compiled a list of the top thirty music schools in the United States. This list has fifty 
schools listed, however, I eliminated many of them because they were international 
schools. My methodology was to review and compare the curriculum catalogs (core 
curriculum, electives, business courses, etc.) of these thirty schools to see if there are any 
trends with preparing students for an entrepreneurial career. Course catalogs and 
curriculum requirements were available online for each school. A chart of condensed 
school catalogs for the 30 schools can be seen in Appendix A.  
The second part of my primary research included a pilot study using an online 
survey that was sent to students and recent alumni at eighteen of the thirty schools I 
reviewed. These eighteen schools were chosen off the list based on my personal network 
to obtain access to students and alumni willing to participate. The objective of the survey 
was to fill in gaps of information I could not find in the online catalogs and to identify the 
satisfaction of students and alumni of the programs. The pilot study survey can be seen in 
Appendix D.   
 
30 Master of Music Performance Degree Programs   
*Bolded indicates an online survey was sent to a student/alumnus from that 
school   
1. Arizona State University - School of Music 
2. Bard College-Longy School of Music  
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3. Boston University College of Fine Arts 
4. California Institute of the Arts - The Herb Alpert School of Music 
5. Carnegie Mellon University  
6. Cleveland Institute of Music 
7. Curtis Institute of Music 
8. Eastman School of Music  
9. Florida State University College of Music  
10. Indiana University - Jacobs School of Music 
11. Manhattan School of Music (Instr. Perf) 
12. Mannes College of the New School 
13. New England Conservatory 
14. Northwestern University - Bienen School of Music 
15. Ohio State University School of Music 
16. Peabody Conservatory of John Hopkins University 
17. Rice University - The Shepherd School of Music 
18. San Francisco Conservatory 
19. The Colburn School 
20. The Juilliard School 
21. University of Cincinnati - CCM 
22. University of Hartford - Hartt School of Music  
23. University of Illinois School of Music 
24. University of Miami-Frost School of Music 
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25. University of Michigan School of Music 
26. University of North Texas College of Music 
27. University of Texas - Butler School of Music 
28. University of Wisconsin - Madison School of Music 
29. USC Thornton School of Music 
30. Yale University School of Music        
            
 
LIMITATIONS 
I only had ten weeks to complete my primary research data and analyze the 
information. This led me to use my personal network to gain access to participants 
willing to take my survey to ensure prompt response rates. Most of my research 
information was collected from online sources, mainly from school websites, which can 
be out of date or difficult to maneuver. From this, I could have skewed data because 
information was either not available online or was out of date.  
Since I went through a music conservatory and believe it did not prepare me for 
what I believe performers need in the 21st-century, I may have a bias towards reviewing 
other schools’ curricula and towards the idea of including business/entrepreneurial 
courses in curricula.  
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RESEARCH FINDINGS 
 
Before discussing the research findings, I will talk about characteristics of the 
schools reviewed.  This will include public vs. private schools and conservatory vs. non-
conservatory schools.  I will also discuss geographic location of the schools I studied. 
Lastly, I will discuss the music department size of each school. These characteristics will 
give a broader picture of the research findings.  
The research gathered for this paper suggests that 57% of schools in the sample 
are altering curricula to include business or entrepreneurial type courses. The research 
shows that 17 out of 30 schools offer business or entrepreneurial type courses. Of the 
schools that are offering business or entrepreneurial type courses, only nine schools 
require that type of course. Eight schools offer business or entrepreneurial courses as 
electives.   
 
PUBLIC VS. PRIVATE UNIVERSITIES AND COLLEGES 
 
 The 30 schools I reviewed represent approximately 16% of around 475 
universities or colleges that offer a graduate level performance degree in the United 
States (Nandigam 2015). Of my sample, 20 were private universities and 10 were public 
universities. Thirteen of the schools reviewed were conservatories. A conservatory 
implies studies are focused more on the art form rather than broad education in all 
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subjects.  The majority of schools that did offer business or entrepreneurial courses, 
whether required or as an elective were either private institutions or conservatories.  
 
GEOGRAPHY 
 
The 30 schools reviewed represent 14 different states in the United States. Figure 
2 illustrates the disbursement of the schools reviewed across the United States. From my 
sample there were multiple states that had more than one school represented.  There were 
four schools in California and from New York.  Three schools in Massachusetts, Ohio, 
and Texas. Two schools in the states of Connecticut and Illinois.  
 
Figure 2 Geography of 30 schools reviewed  
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MUSIC DEPARTMENT SIZE 
 
Each of the schools sampled offered information through their websites about the 
size of the university or college, as well as the size of their music department. 
Information including faculty size, staff size, and total number of students attending 
could be found online.  University of Wisconsin did not have total number of students 
attending available, and therefore is not represented in Figure 3.  The sample of 30 
schools offers a diverse range of music department sizes. The smallest school having a 
total of just over 100 students and the largest school having over 1600 total students in 
the music department.  
Faculty size ranged from 50 faculty members in a music department to 400 
faculty members in a music department. The average number of faculty members from 
the sample of schools was 159. Student body size had no correlation to faculty size.   
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Figure 3 Total number of students vs. Number of faculty members  
  
 
RESEARCH ANAYLSIS 
 
Analysis of the curricula from the sample of 30 schools reveals that the German 
model of curriculum is still widely in use. Appendix B (instrumental degree) and 
Appendix C (vocal degree) show charts of courses offered for individual schools from the 
sample of 30 schools. Two-thirds of the schools I looked at require theory and history 
courses for all of their graduate performance degrees. The other one-third of schools 
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either offer theory and history as elective courses or within a cluster that students have to 
choose from a pool of classes to fulfill a specific amount of credits. Only a handful of 
schools had no theory or history requirement for their students. The other courses almost 
all schools require are lessons and ensembles. Being a performance driven degree, it is 
quintessential for master’s students to get as much performance and private 
lessons/coachings as possible. For many students, a master's program is the final two 
years of education before going out into the professional world to audition and hopefully 
make it as a performer. For this reason, lessons and ensembles are a necessity for students 
to build on their skills and gain as much performance time as possible before they leave 
the safe haven of school. Of my list of sample schools, 90% require some form of 
ensemble, whether that be orchestra or chamber music for instrumentalists or opera or 
choir for vocalists. One hundred percent of programs require lessons on each student’s 
major instrument. The fact that most schools require music theory, music history, and 
performance is not at all surprising and further exemplifies the well-established “German 
model” in music school curriculum. After these three standard courses, all 30 schools 
branch away from each other and offer very different educations to their students. Fifty 
percent of schools require their students to take a literature or repertoire course. Around 
30% of schools require a pedagogy class for all students to learn how to teach and run 
their own private studio. A research course is also required at 30% of schools on the 
sample list. This course generally teaches students different research methods for 
collecting information for recital programs, operas, orchestral pieces, or any other music 
related research.  
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 Only 9 out of 30 schools require students to take an entrepreneurial course. These 
course descriptions range from “the working musician”, “career development”, or just the 
general title, “entrepreneurial musician.” Each class seems to be trying to get at the same 
goal of providing students with the necessary tools to be able to find a unique path to 
success and to create a fulfilling and sustaining life as a musician. Another eight schools 
offer an entrepreneurial course as an elective. Since these eight schools don’t require their 
students to take the class, there is a high likelihood students will not take advantage of it. 
This leaves 13 of my sample schools not offering any entrepreneurial courses at all. 
Figure 6 shows that while 57% of the 30 schools I chose to research offer an 
entrepreneurial course, whether it be required or an elective, that still leaves 43% of 
schools not offering anything entrepreneurial related to their students (Figure 4). 
  
Figure 4 Business/Entrepreneurial Courses Offered  
  
If I extrapolate this finding to all 475 schools that offer graduate level music performance 
degrees, approximately 270 schools in the United States don’t offer their students any 
courses geared toward helping them make a career in music. That is a significant number 
of music programs neglecting to teach their students that are about to enter the 
30%	  
27%	  
43%	  
Schools	  that	  require	  business/entrepreneurial	  courses	  School	  that	  offer	  business/entrepreneurial	  courses	  as	  electives	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professional music world how to create a sustainable career to continue making music 
and adding to our music culture.  
 
SURVEY RESULTS 
 
After sending the survey to 18 students/alumnus of music programs from my list, 
I received results from 15 participants.  Each participant represented a different school. 
Sixty percent of the respondents were current students and the rest were recent alums of a 
graduate level music program (Figure 5). The survey instrument is shown in Appendix D.  
Schools Represented in Survey Results: 1. Arizona	  State	  University	  	  2. Bard	  College	  of	  Music	  	  3. California	  Institute	  of	  the	  Arts	  	  4. Colburn	  Conservatory	  of	  Music	  	  5. Florida	  State	  University	  	  6. Indiana	  University	  	  7. Mannes	  College	  of	  Music	  	  8. Northwestern	  University	  	  9. Peabody	  Conservatory	  of	  Music	  	  10. Rice	  University	  	  11. San	  Francisco	  Conservatory	  	  12. The	  Hartt	  School	  of	  Music	  	  13. University	  of	  Cincinnati	  	  14. University	  of	  Miami	  	  15. University	  of	  Southern	  California	  	  
 
I began by asking participants how often their school asks for input on the types 
of courses offered in their program.  
 
Figure 5 Alumni vs. Current Students 
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Figure 6 Survey Question: How often does your school ask for your input on types of courses offered 
in your program?  
 
Fifty percent of respondents said their school never asks for input. I wasn’t surprised by 
this high number, as my conservatory did not ask for input on types of courses offered 
while I was a student. However, my initial reaction was that this is surprising because I 
assumed the mission of universities, colleges, and conservatories would relate to serving 
students and providing the best form of education.  However, when I looked at the 
mission statements of the 30 schools I reviewed, I noticed most of them didn’t state 
anything about the students, but rather something about bettering the 
community.  Twenty percent of respondents said their school asks for input every few 
years and the other 30% responded their school asks once a year.  As someone who has 
gone through a conservatory and even as an alumna, I believe it would be beneficial for 
schools to ask for student input more often.  The schools don’t have to follow through 
with what students suggest, but with how fast the world changes, new technology, and 
new forms of music, having suggestions from a younger generation could prove to be 
useful in developing a curriculum for musicians in the 21st century.  
50%	  20%	  
30%	  0%	  
Never	  Every	  few	  years	  
Once	  a	  year	  Multiple	  times	  a	  year	  	  
How	  often	  does	  your	  school	  ask	  for	  
your	  input	  on	  types	  of	  courses	  offered	  
in	  your	  program?	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Eighty percent of respondents stated that their schools offer business, 
entrepreneurial, marketing, or finance type classes and over 60% said they have taken 
such a course.  It is interesting to note however, that of the 60% of people who said they 
have taken such a course, 100% stated the course was only “Fair” at preparing them to 
become a professional performer. I believe this is crucial information to examine along 
with what I found in my research of examining curricula of 30 schools. Even if a school 
is offering a business or entrepreneurial type course, that doesn’t mean it is effectively 
teaching students or giving them appropriate skills to be a successful 21st-century 
musician.  
The majority of respondents stated that performance based courses, lessons, or 
master classes were the most beneficial in preparing them as a performer from their 
program. This makes sense since students are training to become performers. Some 
respondents did state that they find business type courses to be the most beneficial in 
preparing them as a performer, but as one participant stated, “Our 'building a career' class 
was a good way to have someone look at our bios and resumes. It, however, failed at 
helping us figure out how to be more entrepreneurial and act like a business woman/man 
in the real world” (Anonymous Participant).  
Eighty-eight percent of respondents stated that entrepreneurial courses are 
essential for a performance major. From my sample of participants, the majority found 
performance based courses to be most beneficial, but also thought entrepreneurial courses 
are essential for a performance major. Students seem willing and eager to take business 
type courses and obviously see the need for them as a performer in the 21st century.  
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“Having business or entrepreneurial courses helps put the notion in the musician’s 
mind that everything is fair game. There is this concept that you have to audition 
and orchestras are the goal. However, there are a lot of very successful musicians 
out there who never auditioned for an orchestra and yet could probably win a spot 
if they really wanted to. While being an accomplished orchestral player is 
important because it establishes a standard of playing, it is also important to create 
a realistic view of what the music industry is.” – Anonymous Participant 
 
From my pilot study, I found that students and recent alums were aware of the changing 
job market for classical musicians. They seem to know that entrepreneurial and business 
courses are important for emerging performers, and see the need for them in their studies. 
One participant brought up that business and entrepreneurial courses are necessary as a 
performer and part of that includes finding unique ways to find work.  
 
“In today’s world the performer needs to become an entrepreneur. While someone 
striving to become an orchestral musician may not win an orchestra position right 
away, the musician must find ways to get work. By promoting oneself or 
networking to get gigs. Some musicians can utilize other musical genres and skills 
they have that were not recognized in a classical music school and therefore can 
enjoy them, by creating a place for them to express it.” – Anonymous Participant 
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This input from students and recent alums could be beneficial to administration and 
faculty when reviewing curriculum and deciding if they should add these types of 
courses.   
When asked if there are courses they would like their program to have that it 
currently does not, participants had a wide range of answers, but a common trend was 
courses relating to 21st century performance.  Some examples included courses on socio-
technological changes that address the changing nature of how audiences interact with 
music, improvisation courses (classical and non-classical), finance courses, taxes for 
musicians, one on one mentorship sessions, scholarship/grant writing, and website 
building. Although some of the courses participants listed were not 
business/entrepreneurial, in many ways they still were. The courses participants were 
seeking were updated courses that are relevant to the 21st century and relevant to how 
they will perform in today’s world.   One participant spoke of how their skill in 
performance is of value and how they are looking for ways to make a living off of that 
value.  
“In today's climate, diversification is essential to make a living as a musician. 
Recognizing the value of the skill set you spend years developing and learning 
how to communicate and leverage that value in the market is very important”  
 
Participants were asked if they consider themselves to be entrepreneurial and to explain 
why or why not. Seventy-five percent of participants stated that they consider themselves 
to be entrepreneurs. Twenty-five percent did not consider themselves to be entrepreneurs, 
but all participants who stated this said that they did not consider themselves an 
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entrepreneur yet because they didn’t have the experience or knowledge to be considered 
one. This is a practical example of the usefulness of student input for curriculum 
development.  Students have responded stating that they find entrepreneurial courses 
essential for a performer, but also state they don’t consider themselves to be an 
entrepreneur because they don’t have the experience or knowledge. The majority of 
participants labeled themselves as entrepreneurs because they created a business for 
themselves as a performer.  They are using social media, websites, and selling themselves 
to audiences.  One participant stated, “All performers are entrepreneurs selling and 
developing their unique skill-set and package.” (Anonymous Participant). Another 
participant spoke of how mentors influenced them to be entrepreneurial with their 
instrument.   
“I pay my musicians to rehearse, record and gig with me. I have a website, other 
social media, and my mentors have influenced me to create a voice of my own 
with my instrument in a way that can be marketable. And in order to keep musical 
traditions alive, one must expose it to the market that buys that music and attends 
those concerts. That's the public appeal that I strive for in my music.” 
 Those who did not consider themselves entrepreneurs still talked about the same 
ideas in how they sell themselves as a musician and the different aspects it takes to make 
money as a performer. “I would say I’m not an entrepreneur yet. I have a lot of ideas but 
haven't taken all the steps into creating the opportunities.  I’m trying to find the balance 
of finding jobs and creating them” (Anonymous Participant).  However, because of a lack 
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of knowledge and certain expertise or skills in business areas, they did not consider 
themselves to be entrepreneurs.  
 
SURVEY SUMMARY 
 
My survey with participants complemented my research of reviewing the 
curricula of 30 schools.  Some participants reported their school offering business or 
entrepreneurial courses while others did not.  The most interesting finding from the 
survey research was that the majority of participants stated that performance based 
courses, such as lessons or ensembles, were the most beneficial in preparing them as 
performers, but 88% of participants also stated that business or entrepreneurial courses 
are essential in preparing a performer.   
I think this is the core of the current problem in music school curricula 
development.  There is conversation about how we need to prepare students for the 21st 
century, but music majors also take more credits than a lot of other majors, which leaves 
little room to add these types of courses. The solution in the future might be that instead 
of offering specific business or entrepreneurial courses, the skills that would be taught in 
those courses would just be integrated into the more traditional courses.  
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RECCOMENDATIONS FOR THE FUTURE 
 
Analysis of the curricula of 30 graduate-level music performance degrees in the 
United States has shown that although schools are adding business and entrepreneurial 
type courses to the curricula, there are a large number of schools that aren’t. Responses 
from students and recent alumni indicate that students are seeking these types of courses 
and find them essential for being a performer in the 21st century.  After my research and 
its findings, I have come up with three recommendations for higher music education.  
 
RECOMMENDATION 1 – INTEGRATE BUSINESS/ENTREPRENURIAL 
SKILLS INTO ALREADY EXISTING COURSES 
 
I believe one of the biggest barriers for adding business or entrepreneurial courses 
to the curricula is that music majors already have a full load of course credits to take. On 
average, graduate music performance majors take 50 credits in a two-year program. 
However, many music courses require more hours than the credits given. For example, 
orchestra or choir might only be one credit, but rehearsal for these ensembles can be from 
two to three hours. For this reason, it becomes hard to require performance majors to take 
any additional courses that aren’t essential to them becoming a professional performer. 
From my research, I believe business and entrepreneurial courses are essential for a 
performer, but I believe there are different ways to incorporate them into the curricula. 
Perhaps there doesn’t need to be a devoted business/entrepreneurial course, but instead 
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the skills needed to be your own business are incorporated to classes that already 
exist.  An example of this could be if the orchestra ensemble assigned roles to musicians 
in the ensemble and had them be in charge of marketing, personnel management, booking 
concerts, or working with guest artists.  By doing this, students wouldn’t have to take any 
extra courses, but would still be gaining experience in valuable skills.  Many programs 
require students to perform at a jury at the end of each semester.  During a jury, the 
student performs a set amount of pieces and is judged by a panel (usually composed of 
faculty).  It could be useful during juries to have them resemble mock auditions, where 
students would be responsible for presenting and selling themselves as performers. This 
could include submitting audio recordings, resumes, and headshots. Guidance for these 
materials could come from a private teacher or faculty member.   
 
RECOMMENDATION 2 – EVALUATE CURRENT 
BUSINESS/ENTREPRENEURIAL COURSES 
 
My second recommendation is geared towards schools that have already 
implemented business and entrepreneurial courses. Since these types of courses are new 
to music curricula, I believe it is important to evaluate and review these courses 
yearly.  Gaining student input and reviewing what is working and not working can help 
create the most effective course.  Many of my survey participants said they did not find 
their business or entrepreneurial courses effective. When reviewing the curricula of 
schools, I noticed many schools offered a generic “entrepreneurship” course. Although 
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there is good intention behind these courses, they might not be specific enough to 
actually provide useful skills to future performers. I recommend that higher education 
administrators examine what specific skills are needed, whether that’s marketing, 
finance, web design, or another business skill and make sure their “entrepreneurship” 
course can help teach musicians these crucial skills. It would also be beneficial to have 
effective course evaluations for these courses that students fill out at the end of the 
semester. The evaluation shouldn’t focus on whether the students liked the professor or 
not, but if there were appropriate opportunities for learning. Especially at the graduate 
level, students are not seeking busy work, but practical skills they can use towards their 
field.  A business or entrepreneurial course should aim to have specific skills and 
knowledge that students should learn.   
 
RECOMMEDNATION 3 – INFORM STUDENTS 
 
As someone who went through a music performance degree, I can say that I was 
primarily focused on becoming a better performer. This meant focusing on private 
lessons, ensembles, and any performance based class.  My third recommendation would 
be for administrators and faculty to inform students of what a 21st century musician looks 
like. Many students are aware that they will have some combination of teaching, 
performing, and other gigs to make up a portfolio career. However, I think it is important 
to remind students what the reality of a performer looks like and how business or 
entrepreneurial type courses could aid them in becoming the most successful performer 
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they can be. With many schools only offering business or entrepreneurial courses as 
electives, I recommend that administration and faculty at least point students towards 
these courses and advocate for their importance.  Just as students are informed about all 
college options, I believe once students begin attending a school they should be informed 
of all that school can offer.  That includes a briefing through the courses that are available 
and how to access information about them.  Although some schools in my research did 
not offer business or entrepreneurial courses, the universities or colleges the program was 
associated with almost always had a business or marketing program.  It would be helpful 
for students to know if they are able to take advantage of other colleges in the university 
and take their electives outside of the music school.   
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CONCLUSION 
 
With 475 degree-granting music programs in the United States with student 
attendance ranging from twenty to well over a thousand, one can only imagine how many 
students graduate and go out into the world in search of music related jobs and careers. 
But with less than half of these schools offering a chance to learn how to be an 
entrepreneurial musician, thousands of students graduate with no practical skills to be 
able to create a career path for themselves. Granted, there are plenty of musicians with 
enough talent and technical skills in their instrument to succeed without any 
entrepreneurial skills. There are also many musicians who naturally have the audacity to 
create their own path outside of the traditional method of being a successful musician 
without needing someone walking them through the steps. There are even more people 
that need the help finding their niche in the world of music to make enough money to 
continue sharing their art and doing what they love to do. With 88% of survey 
participants saying entrepreneurial courses are needed in the graduate level curriculum, 
the number of schools actually offering these courses is too few. Of these schools that are 
offering entrepreneurial courses already, content of these classes need to be reviewed in 
order to cover the topics students want to know. Fifty percent of students are asked by 
their alma maters about input on course curriculum. This subjects needs to be addressed 
on these input forms. Who better to ask what needs to be taught to young musicians than 
the people that are just barely out in the music world fighting for a spot among the 
professionals. These individuals remember their education, but are also in the process of 
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starting their careers. Therefore, they are the most aware of what facets from their 
education has helped them get the furthest as well as the aspects of their education that 
have been least helpful, while also being able to add skills they wish they had before 
trying their hand in the music industry.  
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Appendix A – Individual condensed school catalogs   
 
**Blue font indicates business/entrepreneurial course  
 
1. Arizona State University 
School of Music  
 
Instrumental 
• Lessons 
• Repertoire 
• Pedagogy 
• Ensemble 
• Recital 
• Music History 
• Music Theory 
• Electives: Enterprising Musician 
 
 
Voice 
• Lessons 
• Vocal Acoustic and Production 
• Repertoire 
• Pedagogy 
• Ensemble 
• Recital 
• Music History 
• Music Theory 
• Electives: Enterprising Musician 
 
2. Bard College  
Longy School of Music 
 
Instrumental 
• Individual Instruction 
• Department Seminar (Master Class) 
• Orchestra 
• Chamber Ensemble 
• New Approaches to Teaching 
•  Semester Performances (4) 
• Recital 
• Teaching Artist Program  
• Research Materials 
• Music History Proficiency 
• Piano Proficiency 
• Improvisation 
• Music History 
• Music Theory 
• Electives (4-8) 
 
 
 
 
Vocal 
• Individual Instruction 
• Department Seminar (Master Class) 
• Art Song Repertory 
• Vocal Performance Courses 
• Vocal Ensemble 
• New Approach to Teaching 
• Diction 
• Languages 
• Semester Performances (4) 
• Recital 
• Teaching Artist Program 
• Research and Materials 
• Music History Proficiency 
• Music Theory Proficiency 
• Piano Proficiency 
• Improvisation 
• Music History 
• Music Theory 
• Electives 
 
3. Boston University 
College of Fine Arts 
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Instrumental 
• Music Research Techniques 
• Lessons 
• Musicology and/or Music Theory 
• Chamber Music 
• Musical Organizations  
• Approved Music Electives 
• Recitals (2) 
 
Vocal 
• Music Research Techniques 
• Lessons 
• Musicology and/or Music Theory 
• Practical Piano 
• Voice Dept. Elective 
• Music Organizations (2sem. More than 
instr.)   
• Special Topics in Song Literature 
• Graduate Diction Review 
• Approved Music Electives 
• Recital (1) 
 
4. California Institute of the Arts 
The Herb Alpert School of Music 
 
Instrumental 
• Lessons 
• String/Woodwind workshop 
• Music History 
• Theory/Analysis 
• Large Ensemble 
• Chamber Ensemble 
• Performance Forum 
• Career Design for Musicians  
•  Pedagogy 
• (2) Electives outside of Music 
• Music Electives 
• Recital 
 
 
 
 
Vocal 
• Lessons 
• Vocal Coaching 
• History/Literature 
• Theory/Analysis 
• Experimental Voice Class 
• Physiology of the Voice 
• Pedagogy 
• Voice Forum 
• Performance project (Ensemble or 
opera) 
• Career preparation course  
• Performance theory or class outside of 
music 
•  Movement 
• Electives 
• Recital 
 
5. Carnegie Mellon University  
School of Music  
 
Instrumental 
• Lessons 
 
 
Voice 
• Lessons 
• Performance Class 
• Performance Electives 
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• Ensemble 
• Chamber 
• Literature and Rep 
• Research Seminar 
• Theory 
• History 
• Music Electives 
• Electives 
• Recital 
 
o Acting 
o Movement 
o Production 
• Music Support 
o Diction 
o Solfege 
o History 
o Theory 
• Language 
• Research Seminar 
• Electives 
• Recital 
 
6. Cleveland Institute of Music 
 
Instrumental 
• Repertoire Class 
• Lessons 
• Theory  
• Music History/Literature 
• Conducting  
• Music Electives: Theory, History, 
Pedagogy, Eurhythmics, or tech. 
• Ensemble 
• Recital 
 
 
Voice 
• Opera Workshop 
• Lessons 
• Theory 
• Music History/Literature 
• Choral Conducting 
• Music Electives: Theory, History, 
Pedagogy, Eurhythmics, tech. 
• Opera Production 
• Recital 
 
7. Curtis Institute of Music 
 
Instrumental (Post-Baccalaureate 
Diploma) 
• Lessons 
• Orchestra 
• Chamber Music 
• Orchestral Repertoire Class 
• Recital 
• Graduate Musical Studies 
• Electives not required but offered 
• Elective: the 21st Century Musician  
 
 
Vocal (MM) 
• Lessons 
• Opera Staging 
• Voice Repertoire Coaching 
• Opera History Seminar 
• Opera Performance Seminar 
• Alexander Technique 
• Diction Coaching 
• Acting Seminar 
• Elective: the 21st Century Musician 
 
8. Eastman School of Music 
University of Rochester 
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Instrumental 
• Lessons 
• Recital 
• Music History 
• Music Theory 
• Ensemble 
• Electives 
 
Vocal 
• Choral Ensemble or Voice Repertory 
• Lesson 
• Recital 
• Music History 
• Music Theory 
• Remedial Foreign Language 
• Recital 
 
9. Florida State University 
College of Music 
 
Instrumental 
• Lessons 
• Recital (2) 
• Comprehensive Exam 
• Grad level Music History 
• Grad Level Music Theory 
• Orch/Chamber Literature  
• Music Bibliography 
• *Wind Pedagogy, Literature 
• Ensemble 
• Electives 
 
 
 
Voice 
• Lessons 
• Voice Seminar 
• Opera 
• Movement 
• Grad History 
• Grad Theory 
• Recital 
• Electives  
 
 
 
10. Indiana University  
Jacobs School of Music  
 
Instrumental  
• Private Lessons  
• Orchestral Repertoire  
• Recital  
• History  
• Pedagogy 
• Electives: music or other outside the 
school   
Music Entrepreneurship Office: workshops, 
career advising 
 
 
 
Vocal 
• Private Lessons  
• Song Literature  
• Pedagogy  
• Recital  
• Ensemble  
• History  
• Electives: music or other outside the 
school  
 
 
 
11. Manhattan School of Music  
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Instrumental 
• Lessons 
• Music History Electives (2) 
• Music Theory Electives (2) 
• Graduate Electives 
• Lab 
• Large Performing Ensemble 
• Chamber Music 
• Jury 
• Recital 
 
 
Vocal 
• Lessons 
• Italian, English, German, and French 
Diction 
• Advanced Acting 
• Movement 
• Recitative 
• Music History and Voice Electives 
• Performing Class/Ensemble 
• Jury 
• Recital 
Required of all MM students 
• Practical Foundations: Entrepreneurial 
Leadership Skills 
(Not in course catalog for requirements, but is 
listed in classes offered under Entrepreneurial 
Courses as required) 
 
 
12. Mannes College of the New 
School 
 
Instrumental 
• Lessons 
• Chamber Music 
• Orchestra 
• Analysis  
• Intro to Grad Studies 
• Performance Class 
• Ensemble Class 
• Electives 
• Seminar Elective (more writing) 
• Graduate Writing 
• Entrepreneurial Musician 
• Recital 
 
Vocal 
• Lessons 
• Vocal Performance/Opera & Song 
• Graduate Diction: Italian, German, 
French, English 
• Ear Training  
• Analysis 
• Intro to Grad Studies 
• Elective 
• Seminar Elective (more writing) 
• Graduate Writing 
• Entrepreneurial Musician 
• Recital 
 
 
13. New England Conservatory  
 
Instrumental 
• Studio (Lessons) 
• Ensemble 
 
 
 
Vocal 
• Studio (Lessons) 
• Ensemble 
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• Musicology 
• Theoretical Studies 
• Musicology or Theoretical Studies 
Elective 
• Chamber Music 
• Electives 
•  Recital 
 
• Opera Studies 
• Opera Seminar 
•  Repertoire 
• Diction/Foreign Languages 
• Coaching 
• Musicology 
• Theoretical Studies 
• Electives 
• Recital 
 
14. Northwestern University  
Bienen School of Music 
 
Instrumental 
• Lessons 
• Ensembles 
• Pedagogy\y 
• Conducting 
• Bibliography 
• Studio Class 
• Theory 
• Music Studies (History) 
• Elective: Career Innovation in Music in 
Performing Arts  
• Recital 
 
 
 
Voice 
• Lessons 
• Diction 
• Voice Pedagogy 
• Opera Workshop 
• Conducting 
• Bibliography 
• Theory 
• Music Studies (History) 
• Elective: Career Innovation in Music in 
Performing Arts  
• Recital 
 
15. Ohio State University  
School of Music  
 
Instrumental 
• Lessons 
• Orchestral Literature 
• Music Research Methods and 
Bibliography 
• Music Pedagogy 
• Orchestra  
• Recital 
• Electives: Chosen from Musicology, 
Conducting, Music Education, or 
Music Theory  
 
 
 
 
Voice  
• Lessons 
• Vocal Literature or (2) Song Literature 
courses 
• Music Research Methods and 
Bibliography 
• Recital 
• Grad Voice Diction and Repertoire 
coaching 
• Structure and Function of the Singing 
Voice 
• Intro to Opera Stage techniques 
• Ensemble 
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16. Peabody Conservatory  
John Hopkins University  
 
Instrumental 
• Lessons 
• Large Ensemble 
• Chamber Ensemble 
• Music Bibliography 
• Musicology Seminars 
• Music Theory Seminars 
• Electives 
• Recital 
 
 
 
 
Vocal 
• Lessons 
• Coaching 
• Language and Diction Proficiency 
• Music Bibliography 
• Musicology Seminars 
• Music Theory Seminars 
• Vocal Literature Electives 
• Electives 
• Recital 
 
17. Rice University 
The Shepherd School 
 
Instrumental 
• Lessons 
• Orchestra 
• Chamber Music 
• Grad Orchestral Repertoire 
• Recital (2) 
• Grad level Music Academic Course 
(Theory and History) 
• Music Career and Skills Enhancement 
(2) 
• Electives 
 
 
 
 
 
Vocal 
• Lessons 
• Opera Studies 
• Coaching 
• Graduate Opera Performance 
• Graduate Diction for Singers 
• Vocal Physiology 
• Vocal Repertoire 1&2 
• Recital (2) 
• Grad level music academic course 
(Theory and History) 
• Music Career and Skills Enhancement 
(2) 
• Electives 
• Languages (if not already completed in 
undergraduate degree) 
 
18. San Francisco Conservatory  
 
Instrumental 
• Lessons 
• Conservatory Orchestra Ens. 
• Ensembles other than Orchestra 
• Brass Choir Ens (Brass only) 
• Music History 
• Career and Professional Development 
 
 
 
Vocal 
• Lessons 
• Vocal Pedagogy 
• Basic Phonetics for Singers 
• Lyric Diction 
• Ensemble 
• Foreign Language 
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courses 
• Musicianship and Music Theory 
• Electives 
• Recital (2) 
 
 
• Music History 
• Career and Professional Development 
• Musicianship and Music Theory 
• Vocal Performance Lab 
• Electives 
• Recital 
 
19. The Colburn School  
Conservatory of Music  
 
Instrumental  
• Private Lessons 
• Comprehensive Review 
• Teaching Fellows Practicum (required 
for Fellows scholarship winners) 
• Graduate Remedial Music History and 
Literature 
• Graduate Remedial Music Theory 
• Recital 
• The Working Musician 
 
 
 
Vocal 
• Private Lessons 
• Comprehensive Review 
• Teaching Fellows Practicum (required 
for Fellows scholarship winners) 
• Graduate Remedial Music History and 
Literature 
• Graduate Remedial Music Theory 
• Recital 
• The Working Musician 
 
20. The Juilliard School  
Conservatory of Music  
 
Instrumental 
• Lessons 
• Dept Seminar 
• Orchestra 
• Orchestral Repertory 
• Chamber Music 
• Graduate History 
• Graduate Theory 
• Recital 
• Electives: Multiple entrepreneurship 
courses available  
 
 
 
 
Voice  
• Lessons 
• Recital Preparation 
• Recital 
• Comprehensive Exam 
• Music Bibliography 
• Grad Level History 
• Grad level Music Theory 
• Seminar in Voice Pedagogy 
• Ensemble 
• Electives 
• Diction Proficiency 
• Language Proficiency 
• Electives: Multiple entrepreneurship 
courses available  
 
 
21. University of Cincinnati 
College Conservatory of Music 
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Instrumental  
• Lessons 
• Ensemble 
• Orchestra Repertoire 
• String Repertoire 
• Pedagogy 
• Practicum 
• Elective 
• Recital 
  
 
Vocal 
• Lessons 
• Italian Diction and Recitatives 
• German and French Diction 
• Oratorio 
• Graduate Voice Pedagogy 
• Practicum 
• Voice Elective 
• Vocal Coaching 
• Vocal Wellness and Pedagogy 
• Recital 
 
22. University of Harttford  
Hartt School  
 
Instrumental  
• Private Lessons  
• Chamber music  
• Instrumental music organization  
• Recital  
• Pro-Seminar in music history  
• Music history elective  
• Analysis for performance  
• Music theory elective  
• Building a career 
• Other electives  
 
 
 
Voice  
• No Program  
 
 
 
23. University of Illinois 
School of Music 
 
Instrumental 
• Lessons 
• Literature 
• Electives 
• Ensemble 
• Research and Bibliography in Music 
 
 
 
 
Vocal 
• Lessons 
• Vocal Literature 
• Electives 
• Ensemble 
• Language: Either Italian, German or 
French 
• Research and Bibliography in Music 
 
24. University of Miami 
Frost School of Music 
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Instrumental 
• Private Lessons  
• Ensemble  
 
 
 
**Limited information available 
 
Vocal 
• Private Lessons  
• Pedagogy  
• Diction for Singers  
• Recital  
 
 
25. University of Michigan 
School of Music 
 
Instrumental 
• Lessons 
• Chamber Ensemble 
• Orchestra  
• Non-performance music courses 
• Electives 
• Recital 
 
 
 
 
 
 
Vocal 
• Lessons 
• Choir 
• Opera 
• Vocal Literature 
• Diction: French, German, and Italian 
• Choral Conducting 
• Musicology, Music Theory, or 
composition 
• Music Electives 
• Electives 
Recital 
 
26. University of North Texas 
College of Music 
 
Instrumental 
• Lessons 
• Chamber Music 
• Orchestra 
• Intro to Research Music 
• Recital 
• Electives 
 
 
 
 
Vocal 
• Lessons 
• Music Laboratory 
• Graduate Opera Theater 
• Intro to Research Music 
• Advanced Vocal Diction 
• Recital 
• Electives 
 
 
27. The University of Texas at Austin  
Butler School of Music 
 
Instrumental 
 
 
 
Vocal 
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• Private Lessons  
• Recital  
• Symphonic Literature/Orchestral 
Music 
• Problems in Performance Practice  
• Chamber Music  
• Music electives: Ex. Pedagogy, 
contemporary styles, history, or other 
upper level graduate courses in music 
or other related fields  
• Electives: entrepreneurship  
• Private Lessons  
• Recital  
• Song Literature or Solo Song  
• Diction 
• Problems in Performance Practice  
• Music electives: Ex. Pedagogy, 
contemporary styles, history, or other 
upper level graduate courses in music 
or other related fields  
• Electives: entrepreneurship 
 
 
28. University of Wisconsin 
Madison School of Music 
 
Instrumental 
• Lessons 
• Theory 
• Orchestra 
• String Literature  
• History 
• Music Cultures 
• No Entrepreneurial course 
 
 
 
 
Vocal 
• Lessons 
• Diction 
• Theory 
• Opera 
• Choral Ensemble 
• History 
• Music Cultures 
• No Entrepreneurial course 
 
29. USC 
Thornton School of Music 
 
Instrumental 
• Instrumental Conducting  
• Chamber Music 
• Large Ensemble 
• Music History and Literature 
• Interpretation of Baroque Music 
• Lessons 
• Music Electives 
• Recital 
• Comprehensive Review 
Electives: Basics of the Music Industry, Art 
Leadership and Entrepreneurship, Music 
Marketing, etc 
 
 
 
 
Vocal 
• Ensemble 
• History and Literature 
• Cantata and Oratorio 
• Electives in Music 
• Electives 
• Recital 
• Comprehensive Review 
• Coaching 
• Lessons 
• Opera 
o Stage Direction 
o Movement 
o Stage Training 
o Role Study and Analysis 
Electives: Basics of the Music Industry, Art 
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Leadership and Entrepreneurship, Music 
Marketing, etc 
 
30. Yale University 
School of Music 
 
Instrumental 
• Philharmonia/New Music New Haven 
• Chamber Music 
• Seminar  
• Lessons 
• Music History 
• Hearing 
• Electives 
Electives: Careers in Music, Music, Service 
and Society 
 
 
 
 
Vocal 
• Vocal Repertoire 
• Movement 
• Acting 
• Lyric Diction 
• Opera Workshop 
• Art Song Coaching 
• Seminar 
• Lessons 
• Music History 
• Hearing 
• Electives 
Electives: Careers in Music, Music, 
Service and Society 
 
 
 
Appendix B – Chart of courses offered for individual schools (instrumental degrees)  
 
School 
Theor
y/ 
Histor
y  
Ensem
ble  
Pedago
gy  
Orchestr
al/ 
Chambe
r Lit. 
Conducti
ng 
Improvisat
ion 
Resear
ch 
Class 
Entrepreneur
ial Course 
(REQUIRED
) 
Entrepreneuri
al Course 
(Elective) 
Arizona 
State 
University Yes	   Yes	   Yes	   Yes	   No	   No	   No	   No	  
Yes	  (The	  
Enterprising	  
Musician)	  
Bard 
College-
Longy 
School of 
Music Yes	   Yes	   Yes	   No	   No	   Yes	   Yes	  
Yes	  
(Teaching	  
Artist	  
Program)	   	  	  
Boston 
University 
College of 
Fine Arts Yes	   Yes	   No	   No	   No	   No	   Yes	  
Yes	  (Musical	  
Organization
s)	   	  	  
California 
Institute 
of the 
Arts-The 
Herb 
Alpert Yes	   Yes	   Yes	   No	   No	   No	   No	  
Yes	  (Career	  
Design	  for	  
Musicians)	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School of 
Music 
Carnegie 
Mellon Yes	   Yes	   No	   Yes	   No	   No	   Yes	   No	     
Cleveland 
Institute 
of Music Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   	  	  
Curtis  
Institute 
of Music Yes	   Yes	   No	   Yes	   No	   No	   No	   No	  
Yes	  (The	  21st	  
Century	  
Musician)	  
Eastman 
School of 
Music  Yes	   Yes	   No	   No	   No	   No	   No	   No	   	  	  
Florida 
State 
University 
College of 
Music Yes	   Yes	   Yes	   Yes	   No	   No	   Yes	   No	   	  	  
Indiana 
University
-Jacobs 
School of 
Music Yes	   Yes	   Yes	   Yes	   No	   No	   No	   No	  
Career	  
Advising	  
Office	  
Workshops	  
Manhattan 
School of 
Music 
(Instr.  
Perf) Yes	   Yes	   No	   Yes	   No	   No	   No	  
Yes	  
(Practical	  
Foundations)	   	  	  
Mannes 
College of 
the New 
School Yes	   Yes	   No	   No	   No	   No	   Yes	  
Yes	  
(Entreprene
urial	  
Musician)	   	  	  
New 
England 
Conservat
ory Yes	   Yes	   No	   No	   No	   No	   No	   No	   	  	  
Northwest
ern 
University
-Bienen 
School of 
Music Yes	   Yes	   Yes	   Yes	   No	   No	   No	   No	  
Yes	  (Career	  
innovation	  in	  
music	  and	  
performing	  
arts)	  
Ohio State 
University 
School of 
Music 
No	  (as	  
electiv
e)	   Yes	   Yes	   Yes	  
No	  (as	  
elective)	   No	   Yes	   No	   	  	  
Peabody 
Conservat
ory of 
John 
Hopkins 
University Yes	   Yes	   No	   No	   No	   No	   Yes	   No	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Rice 
University
-The 
Shepherd 
School of 
Music Yes	   Yes	   No	   Yes	   No	   No	   No	  
Yes	  (Music	  
Career	  and	  
Skiills	  
Enhancemen
t:	  must	  take	  
2	  from	  large	  
list)	   	  	  
San 
Francisco 
Conservat
ory Yes	   Yes	   No	   No	   No	   No	   No	  
Yes	  (Career	  
and	  
Professional	  
Developmen
t	  courses)	   	  	  
The 
Colburn 
School Yes	   No	   Yes	   No	   No	   No	   No	  
Yes	  (The	  
Working	  
Musician)	     
The 
Juil l iard 
School Yes	   Yes	   No	   Yes	   No	   No	   No	   No	  
Yes	  (Multiple	  
courses	  to	  
choose	  from)	  
University 
of 
Cincinnati
-CCM No	   Yes	   Yes	   Yes	   No	   No	   No	   No	     
University 
of 
Hartford-
Hartt  
School of 
Music  Yes	   Yes	   No	   No	   No	   No	   No	  
Yes	  (Building	  
a	  career)	     
University 
of I l l inois 
School of 
Music No	   Yes	   No	   Yes	   No	   No	   Yes	   No	   	  	  
University 
of Miami-
Frost 
School of 
Music N/A	   Yes	   Yes	   N/A	   No	   No	   No	   No	     
University 
of 
Michigan 
School of 
Music No	   Yes	   No	   No	   No	   No	   No	   No	   	  	  
University 
of North 
Texas 
College of 
Music No	   Yes	   No	   No	   No	   No	   Yes	   No	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University 
of Texas- 
Butler 
School of 
Music 
No	  (as	  
electiv
e)	   Yes	  
No	  (as	  
electiv
e)	   Yes	   No	   No	   No	   No	  
Yes	  (a	  few	  
different	  
ones)	  
University 
of 
Wisconsin
-Madison 
School of 
Music Yes	   Yes	   No	   Yes	   No	   No	   No	   No	   	  	  
USC 
Thornton 
School of 
Music Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	  
Yes	  (:	  Basics	  
of	  the	  Music	  
Industry,	  Art	  
Leadership	  
and	  
Entrepreneurs
hip,	  Music	  
Marketing,	  
etc)	  	  
Yale 
University 
School of 
Music Yes	   Yes	   No	   No	   No	   No	   No	   No	  
Yes	  (Careers	  
in	  Music,	  
Music	  Service	  
and	  Society)	  
 
 
 
Appendix C Chart of courses offered for individual schools (vocal degrees)  
 
School 
Th
eor
y/ 
His
tor
y  
Ense
mble/ 
Oper
a 
Ped
ago
gy  
Vocal/
Opera 
Litera
ture 
Dic
tion  
Lan
gua
ge  
Act
ing 
Mov
eme
nt 
Impr
ovisat
ion 
Con
ducti
ng 
Res
ear
ch 
Cla
ss 
Phys
iolog
y of 
the 
voic
e 
Entrepre
neurial 
Course 
(REQUI
RED) 
Entrepreneu
rial Course 
(Elective) 
Arizo
na State University Yes	   Yes	   No	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	   No	  
Yes	  (The	  
Enterprising	  
Musician)	  
Bard 
Colle
ge-
Longy 
Schoo
l of 
Music Yes	   Yes	   Yes	   Yes	   Yes	   Yes	   No	   No	   Yes	   No	   Yes	   No	  
Yes	  
(Teachin
g	  Artist	  
Program)	   	  	  
Bosto
n 
Unive
rsity 
Colle
ge of 
Fine Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	   Yes	   No	  
Yes	  
(Music	  
Organiza
tions)	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Arts 
Califo
rnia 
Instit
ute of 
the 
Arts-
The 
Herb 
Alper
t 
Schoo
l of 
Music Yes	   Yes	   Yes	   Yes	   No	   No	   No	   Yes	   No	   No	   No	   Yes	  
Yes	  
(Career	  
preparati
on	  
courses)	   	  	  
Carne
gie 
Mello
n Yes	   Yes	   No	   No	   Yes	   Yes	   Yes	   Yes	   No	   No	   Yes	   No	   No	   	  	  
Cleve
land 
Instit
ute of 
Music Yes	   Yes	   No	   Yes	   No	   No	   No	   No	   No	   Yes	   No	   No	   No	   	  	  
Curti
s  
Instit
ute of 
Music Yes	   Yes	   No	   No	   Yes	   No	   Yes	  
Yes	  
(Op
era	  
Stag
ing)	   No	   No	   No	   No	   No	  
Yes	  (The	  
21st	  
Century	  
Musician)	  
Eastm
an 
Schoo
l of 
Music Yes	   Yes	   No	   Yes	   No	   Yes	   No	   No	   No	   No	   No	   No	   No	   	  	  
Florid
a 
State 
Unive
rsity 
Colle
ge of 
Music Yes	   Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   Yes	   No	   No	   	  	  
India
na 
Unive
rsity-
Jacob
s 
Schoo
l of 
Music Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	   No	  
Music	  
Entrepreneu
rship	  office	  
workshops	  
Manh
attan 
Schoo
l of 
Music Yes	   Yes	   No	   No	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	  
Yes	  
(Practical	  
Foundati
ons)	   	  	  
Mann
es 
Colle
ge of Yes	   Yes	   No	   No	   Yes	   No	   No	   No	   No	   No	   Yes	   No	  
Yes	  
(Entrepre
neurial	   	  	  
63 
 
 
the 
New 
Schoo
l 
Musician
)	  
New 
Engla
nd 
Conse
rvato
ry Yes	   Yes	   No	   Yes	   Yes	   Yes	   No	   No	   No	   No	   No	   No	   No	  	   	  	  
North
weste
rn 
Unive
rsity-
Biene
n 
Schoo
l of 
Music Yes	   Yes	   Yes	   Yes	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	  
Yes	  (Career	  
innovation	  
in	  music	  and	  
performing	  
arts)	  
Ohio 
State 
Unive
rsity 
Schoo
l of 
Music No	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	   Yes	   Yes	   No	   	  	  
Peabo
dy 
Conse
rvato
ry of 
John 
Hopki
ns 
Unive
rsity Yes	   No	   No	  
Yes	  
(Electi
ves)	   Yes	   Yes	   No	   No	   No	   No	   Yes	   No	   No	  	   	  	  
Rice 
Unive
rsity-
The 
Sheph
erd 
Schoo
l of 
Music Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	   No	   Yes	  
Yes	  
(Music	  
Career	  
and	  
Skiills	  
Enhance
ment:	  
must	  
take	  2	  
from	  
large	  list)	   	  	  
San 
Franc
isco 
Conse
rvato
ry Yes	   Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	   Yes	  
Yes	  
(Career	  
and	  
Professio
nal	  
Develop
ment)	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The 
Colbu
rn 
Schoo
l Yes	   No	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	   No	  
Yes	  (The	  
Working	  
Musician
)	   	  	  
The 
Juil l i
ard 
Schoo
l  Yes	   Yes	   No	   No	   No	   No	   No	   Yes	   No	   No	   No	   No	   No	  
Yes	  
(multiple	  
courses	  
offered)	  
Unive
rsity 
of 
Cinci
nnati
-CCM No	   Yes	   Yes	   No	   Yes	   No	   No	   No	   No	   No	   No	   Yes	   No	   	  	  
Unive
rsity 
of 
Hartf
ord-
Hartt  
Schoo
l of 
Music  No	   No	   No	   No	   No	   No	   No	   No	   No	   No	   No	   No	   No	   	  	  
Unive
rsity 
of 
I l l ino
is 
Schoo
l of 
Music No	   Yes	   No	   Yes	   No	   Yes	   No	   No	   No	   No	   Yes	   No	   No	   	  	  
Unive
rsity 
of 
Miam
- 
Frost 
Schoo
l of 
Music NA	   NA	   Yes	   NA	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	  	   	  	  
Unive
rsity 
of 
Michi
gan 
Schoo
l of 
Music Yes	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   Yes	   No	   No	   No	   	  	  
Unive
rsity 
of 
North 
Texas 
Colle
ge of 
Music No	   Yes	   No	   No	   Yes	   No	   No	   No	   No	   No	   Yes	   No	   No	   	  	  
Unive
rsity 
of 
Texas
-
Butle
r 
No	  
(as	  
ele
ctiv
e)	   Yes	  
No	  
(as	  
elec
tive
)	   Yes	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	   Yes	  (a	  few	  )	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Schoo
l of 
Music 
Unive
rsity 
of 
Wisco
nsin-
Madis
on 
Schoo
l of 
Music Yes	   Yes	   No	   No	   Yes	   No	   No	   No	   No	   No	   No	   No	   No	  	   	  	  
USC 
Thorn
ton 
Schoo
l of 
Music Yes	   Yes	   No	   Yes	   No	   No	   No	   Yes	   No	   No	   No	   No	   No	  	  
Yes	  (	  Basics	  
of	  the	  Music	  
Industry,	  Art	  
Leadership	  
and	  
Entrepreneu
rship,	  Music	  
Marketing,	  
etc)	  
Yale 
Unive
rsity 
Schoo
l of 
Music Yes	   Yes	   No	   No	   Yes	   No	   Yes	   Yes	   No	   No	   No	   No	   No	  	  
Yes	  (Careers	  
in	  Music,	  
Music	  
Service	  and	  
Society)	  
 
 
 
APPENDIX D: ONLINE SURVEY QUESTIONS  
 
1. Name of school you attend/attended 
2.  Are you a current student or alum? 
3. How often does your school ask for your input on types of courses offered in your 
program? 
a. Never  
b. Every few years   
c. Once a year  
d. Multiple times a year  
4. Does your school offer any business, entrepreneurial, marketing, or finance 
courses? 
5. Have you taken any of those courses and were they required? 
a. Yes, the courses were required  
b. Yes, but the courses were not required  
c. No I haven’t taken any  
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6. How effective were these courses in helping you become a professional 
performer? 
a. Poor 
b. Fair  
c. Good  
d. Very Good  
e. Excellent  
7. How well do you believe your school is preparing (or prepared) you for a 
successful performing career in the 21st century? 
a. Poor 
b. Fair  
c. Good 
d. Very Good  
e. Excellent  
8. What type of courses do you find most beneficial in preparing you as a performer 
from your program? 
9. Are there courses you would like your program to have that it currently does not? 
If yes, briefly describe the type of course you would want   
10. Do you think business/entrepreneurial courses are essential for a performance 
major? Briefly explain your reasoning.  
11. Would you consider yourself to be an entrepreneur? Briefly explain your 
reasoning. 	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